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THE SCAND

Canadian studies

Comment by George Tomkins

‘Scondal’' Is not a word (o use every
day, but nerer was so much evldence
accumulated on the stafe of aYairs
in o many classrooms in any sub-
ject. No need to glve upt seven per
cent of (cachers are shawing the way
out of the swamp; another 13 per
cent ate doing good wourk. MON.
DAY MORNING contributing edi-
tor George Tomkirg, Associate
Professor at the Faculty of Edvca-
tion, University of British Columbla,
heee summarizes and comments on
one of the most significant studies of
the decader What Culiure? What
Heritage? by A, B, Hodgetts, pud-
lished by the Ontarfo Institute for
Studies in Education. This Is the
report of the Natlonal History Pro.
Ject, a Centennlal project Rnanced
by Trinlty Colkge School, Port Hope,

& Sud

VS OLPARTMENT OF HEALTH. €OUCATION
& WEILFANE

OFFICEOF IDUCATION
THIS DOCUMENT HAS BEIN REPARODUCED
EXACTLY AS NECEIVED FAOM THE PERSON OR
ONOANIZATION ORIGINATING 1T PZINYS OF
VIEW O OPINIONS STATED DO NOT NECES.
BARILY AEPAESINT OFFICIAL OFFICE OF EDU.
CATION POBITION OR POLICY

CAMADIAN  HisTORY has (raditionally
beea one of the least abiaciive and least
remembered items oa the bill of fare
in our tchool cusriculs. For many
adults, the record of what was endured
is not s0 much a jumbled set of jaundic-
& memotice ¢ & tabula rass. Maybe
we simply prefer not 10 think about dt.
1f we are teachers, we may euphorically
suppose thal matters have greatly im.
ptoved hete, as elsewhete, in outr
hool. After all, we have ‘heard &
great deal about new history materials,
‘discovery methods’ new technologies,
less prescriptive curriculs and, of course,
better teachers.

Most of these iftusions will bt shattered
by ceading What Culrure? What Meri-
tage?

This is surely the most comprehensive
and thotough study 'hat has ever been
made, based on actust classtoom olwer-
vation on a ratiohwide scale, of the
tesching of any sudject in Canadian
whools. No concetned lteacher of
Canadian stadies’ (Hodgetts” term for
Canadian history. civics and social stu-
dies) can fail to be appatied at what
the report teveals.

Chapter and verse were compiled from
information yielded by 1he following
Imtcaments and proceduces:
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0 a preliminary two-hour inlerview
with 200 persons directly concerned
with Canadian studizs to determine
areas of concem that school and uni-
versity authorities thought should be
jnvestigated

Cl a student questionnaire administered
19 10,000 students, mainly at the grade
12 Tevel, deawn from all provinces, in-
chuding &' Freech and  English-
speaking groups In Quebec

0 an open-ended 15-minute essay writ-
tea by 1000 studerts in five provinces
0 one-hour structuted interviews with
72 grade 10 boys in Ontario and Que-
bec

0 oxeand-ahalf hout interviews with
300 teachers in 1O provinces

0O  questionnaives 10 student teachers
in 14 faculties of education, inchuding
buth French- and English-speaking

{1 observations in 951 classes, involy-
ing 830 teachers in 247 schools bocated
in 20 cities representing afl peovinces
D) interviews with principats, petusal
of Departmemt of Education publica-
tions and currenl htetature

The aim of the National Histuy Proj-
&t was 1o penetate interest and con-
cern, to futther exploration, and to urge
that 1he provinces weak together in the
mutual c¢ause of astional awareness and
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understanding. Such national under-
standing c¢an be achieved, clhims
Hodgelts, by 'transmitting the cultural
heritage, inspiring pride In the past, en-
couraging reasonable loyalty and fostee-
ing the development of democratic
citizens.' The rationale for this aim
is expressed in Hudgetts' statement of
his personal philosophy of education:
An educationai system that aims primariiy
at vocational tralning or social adjustment,
or technical and scientific skills, cannot
lead Lo the kind of maturity the modern
world demands. To deny the value of
formal civi¢ education or to clefim that
oung people are incapable of acquirin
t, is 10 Jeny a fundamental principle o
democeacy. . . .
The author’s statement of the reasons
that prompted Trinity Collega School
to undertake the National History Proj-
ecl further reveal his viewpoint and that
of his sponsors.
Apart from the desire to investigate ‘the
unsubstantiated but very exlensive
volume of crticitm that questions the
value of Canadian sludies. the study
was motizaled by the belief that ‘the
quality of civic educalicn 1n any nation
is an important faclor in moulding that
nation's future,” by ‘the apparent lack
of understanding and sense of national
putpose among Canadians as we ap-
proached the one-hundredth anniver-
sary of Confedetation' and by ‘the
conviction that the study of Canada
and its problems skould and could be
one of the most vital subjects Laught in
out xhools and , . . could become a
much more effective instrument than it
now is in the fostering of undersiand-
ing among [our] people. . ., .'
In essence, What Culrure? What Heri.
tage? Is an assesancent of civie education
~= that is, of the influence of formal
instruction in developing the feelings
and attitudes of young Canadians to-
watd their country and its problems and
the knowledge on which these attitudes
- are based,
Hodgetts has accutately and honestly
described his study as ‘highly pettonal-
ized.! Thete emerges from it a not
unattractive  porirait of a dedicated
teacher, a Canadian of the George
Grant school who will seem ord-tashion-
ed to many, A gentlemarscholar with
tremer fous faith in the possibilities of
education for promoting civic aware-
ness. The report might best de described
a3 & kind of lament for a petion's his-
toty teaching. Hodgeits makes clear Dt
there is much to lament.
[n examiniag courses of study, he found
that, with the notable exception of Que-
bec, afl tend to be hentical =< despite
much thetoric from esch province
aboot (he peed o teach Canadian stu-
diey from its owt antage point. Al
though some, notably Ontario, make a
peat virtue of providing & variety of
u:l‘hnoh. in practice these covet peetty
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much the same ground.

Curriculum outlines and textbocks alike
contain much antiquated and useless
contenl. Recent history is neglected:
after 1930, Canadian sludies peler out
and courses become amalgams of
British, American and European his-
tory. Only 37 classes were studying a
Canadian topic later than 1911,

In English-speaking Canada, the em-
phasis (in 69 per cent of the classrooms
visited) is almost exclusively on potiti-
cal and constitutional history, on whal
one pupil called *nice, neat little Acts
of Parliament,’ 1o tha almost lolal ex-
clusion of econotnic, soclal and cultural
history (81 per cent of the English-
speaking pupils polled were unable to
name a single Canadian “cultural leader,
poel, artist or writer'). All this is
centered on a tiand wasp consensus
view of the Canadian past.

The hearl of the reporl comprises two
chapters, *The Classroom and \What
Goes On In It* and *the Students and
What They Get Out of It' Some of
the pithy sub-titles of these chapters
sum up the findings: 'Nothing but
blackboard and chalk.! *The bensh-
bound listener,” ‘Straight from the texl-
beok,' 'Discussion of aimless chit-chat.
The stegctures implied by these rubrics
are substantiated by the rcsults of de-
tailed clesstoom observations. Hodgetts
claims to be able to support every state-
ment made about the teaching process
from & raa) data in his files. This is
the preal strength of hir report.

He points out that very few studies of
teaching subjects and methods have
been carried oul by means of actual
observations. Thus, recent ©.8. studies
of polilical socislization that have em-
phasized ailitude suiveys and lests of
political knowledge of children make
peneralizations about the actual und
potential influence of schooling in the
absence of information about the class-
toom peocess itself, We tend to accept
this process a3 given, by assuming that
it_Is already opetating &t masimum
eflectiveness oe, if 201, that its effective-
ness cannol b2 improved.

\Vhete Canadian sindies are concerned,
Hodgetts offers abundait evidence that
existing teaching effectiveness is mini-
mal, a3 the following findings indicate:
O 47 per cent of all pupils knew (or
thought they knew) mote United States
than Canadian history and 71 per cent
found the former more enjoyable:
cighly per cent of those polled ex-
pressad a dislike for Canadian studies.
QO in only fout clasess was thete any
discussion of Canadran histoeians and
theit K a8 [n other words, thete was
an almast tolal meglect of historio-
graphy. of any attempt to imtroduce
students to the conflicting interpeeta.
tions of out past. The accepted view
of Canadian history presented in the
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curriculum guides and ‘extbooks was
slmost nowhete challenged.

3 half the classrooms visited had no
special provision for the teaching of
Canadian studies. Blackboard, chalk,
textbooks and standard dasks com-
prised the typlical learning environment,
Only 109 classrooms (13 per cent of
the total) provided good envitonments
and of these, only 33 wcre real learning
laboratories.

0O in 62 per cenl of the clastrooms
thete wsare no Canadian boots other
than textbooks #nd 30 per cent of the
schools had no libraries. In 29 per
cent of the classrooms there were no
maps of Caraca of any kind,

O audiovisual and other technological
cquipment was either conspicuous by
its absence or, wher2 observed. was
lying unused.

O more than B0 per cent of the class-
rooms had no Canadian material Jis-
played on walls or bullelin boards even
though the survey was made in Cen-
tennial Year.

0D only 8.5 per cent of the classes, in
the supposed aged of involvement, were
student-cenlered and in ma- v of thes~,
aimless bull-sessions were the rule.

O no less than 35 per cent of rhe
classes were described by the Project
team as actively or passively ~ored
and an even larger propotlion were at
best going through their paces iv a
mechanical, atbeit mote or less posic
live, fashion. Only 24 per cent of all
classes were desceibed as “keen' or
‘mcderately keen.'

O in what he describes as one cf the
mesl serious findings of his sludy,
Hodgetts siates that 513 per cent of
all classes were using the ‘assignment
method’ ~— questioning based narrowly
on pre-reading of the lexibook. Next
in frequency (and Yowest in effective-
ness in the judgment of Hodpelts and
his colleagues) was the lecture mettod.
used ‘day aflter day as a standard
technique, in which there was abso-
Irtely no discussion ot sludemt partici-
paticn and in which the contemt was
obviously a mete recital of the pres.
ctibed texibook.' In other words, the
assignment and the lxture, the tno
most archaic methods af teaching (con.
demned in all perovincial curticulum
guides) dominaled nearly three quat-
ters of these Canadian wudies class-
tooms. Role memarization and regur-
gation of fats and of unexamined
views were the standard methed of
teaching.

Othet methods used (often in con-
fanction with the traditional apgeoaches
jast descrided) were so-called Socraric
questioning and discussion techniques.
The fotmet is & pretentious term fot
a supposed skill which few teachers in
fact possess. ‘Discussion” is too often
aimless chitchat, based on no facteal
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knowledge, no advance preparation by
pupils (or even by teachers) and no
teacher guidance.

The so<alled inquiry or discovery
method is generally abused, malnly
because teachers agaln lack skill in It
but also because it becomes an end in
itself, reflecting the dogma of those

" faculties of education who say: M

doesn't matter what you teach.! Where
this attitude does not give tise to fact-
less, mindless ‘dissussion,’ It results in
an undssirable emphasis, in Hodgelts'
opinion, on ‘current events' from a
‘world affairs' viewpoint, to the detri-
ment of contemporary Canadian con-
cutns which he thinks many leachers
shun cul of a misplaced fear of na-
tionalist indoctrination. On the otiier
hand, ih most classes (74 per cent) all
contemporary relevance js absenl 1.nd
the dead hand of the past rules,
In addition 1o careful data-guthering,
Hodgeuts has added an impressionistic
dimension to his findings by the irclu-
sion of vignettes from the classroom.
Th= stand-up-to-answer ritual s still
widely practised. In one clase, an
simless wrangle on the virtues of Con-
federation ended with a class vote,
The following is a verbatim 1ecard of
a ‘discussion’ in another class:
‘1 say he was a drunkard.’
‘Come off il John, he liked Ms drirks
‘He l;:: sem:km;i‘h: i':“.'blic meelings.'
t 183,
‘Yeah, a real okl‘vn‘l're-oeu B
T bet He diday drink wine. 19 bdet it
was good Sccteh.’
‘Hah, ot like my old man.’
tn Hodgetts' words: ‘Meanwhite the
teacher sits, benign ot powerless or
satisfied. "Had a teal good dissussion
in class toda{. 1 pot the kids going on
the drinking habits of old Sir John A.™*
Are there no bright spois in the teach-
ing of Canadian studies? One-fifth of
the classes were described as good.
Between 10 and 15 per cent of the
pupils wen: setiously interested in and
well infoemed about Canadian affairs.
Eighty per cent of the pupils *polled
had positive feelings towatds Canada,
wually telated tv a love for (he land
itsedf.
Incidantally, in vicw of the fact that
Hodgetts  defines ‘Canadiate  studies’
faitly broadly, even though his survey
is called the National History Project,
it iy slightly surprising (hat there is
almast no mention of geogtaphy. It is
ptobably in the extensive coutses on
the geography of Cansda, now in-
creasingly popular, that som: of the
deficiencies of eaher Canadian studies
st made wp. Such courses are by
definition almost entirely oriented to
the contempotary scent, concentrated
more ¢ less exchasively on Canadian
topiks and ate Kkely to be more
coblem-centred.  Geography teaching
aaterials are also easier to come by.

Hodgelts found that French-Canedizn
puplls had a more positive, even pas-
slonate {dentification with their past
thun did English-speaking puplls.

The best classes observed were faught
by u technique termed ‘the dialogue’ in
als study. These were judged superior
in terms of ‘the extenl and quality of
both student participation and content.’
The students were well prepared by
means of carefully planned reading
assignments given by a compelent
teacher who knew the sources snd
guided his charges to controversial,
opposing and supplementary viewpeints.
It was assumed thal students would
master the facts themselves and thai
clarification and interpredation of them
would occur in discussion.

Although students did most of the talk-
ing, these ‘dialogue' classes were not
totally student-centered: the teacher
played a guiding role and partici-
pated himself on sppropriate occasions.
\ithout exceplion, these 61 best
classc: were sludying a topic in depth.
Real intellectual skills were being
developed as siudents improved their
reading ability, learsed to think f[~r
themselves, made faciusl evidence work
for them, weighed and evaluated eri-
dence and increased their powers of
c:ri and wtitten expression. Finally,
these classes met most of the require-
ments of good ‘discovery’ ot ‘inquity’
teaching methods.

We <an derive sma!l comfort from
the lact that 7 per cent of the classes
fcll into this ‘best’' calegory or that
another 13 per ctnt were regarded as
’ 2 Wheee lies the responsibility
for the fact that 80 per cent were less
than pood and were, in fact, mostly
downright awful?

s always, the teacher is a convenient
whigping boy and, indeed, his image
in this repoct is far from fattering.
Many teachers wxee found to be lack-
ing potitive personalities and had been
non-participants in university activities.
In tetms of personality, a distressing
number (11 per cent) were martinels
in the clastroom while, at the other
extreme, many were quite unable to
maintain a semblance of order, Only
T per cent were classified as excellent
teachers, that by, matute personalities
of scademic competence. The lbow
self-esteemt of many leachers is disturb-
ingly ¢lear from Hodgetts' obsetvations.
As a grovp, (the Camadian studies
teachers  sutveyed wete temarkably
parochial: 80 per cent were born and
tducated in iheir home provinces and
were teaching within 100 miles of their
paces of birth. The tack of mobitity
of student teachers was noted by Hod-
petts as & significant factot in retarding
their interest in Canadiar afhairs. I
alo belies the iwinging image of out
youth a4 mote am cowrant with the

country than are their elders. (This
js but one of several findings that
undermines the conventional unwisdom
being purveyed about youth by the
media. “fhus, 70 per cent of the pupils
surveyed claim to get most of their
current affairs knowledge, nol from tele:
vision, but from the newspapers which
thcy read on the average four limes a
weck.  Hodgetts found no basis for
believing that our pupils are beller
informed and more ‘involved’ than
their elders.)

In terms of academic prepatation,
Hodgetts found that half the elemen-
tary school teachers surveyed held
minimum certification, 28 per cent of
all teachers of Canadian studies had
1aken no universily course in the field
ar«d 52 per cent had taken but one
course. Only 4 per cent had special
training in Canadian rtudies. In these
circumstances, it is aol surprising to
learn that BO per went do nol keep
atreast of the feld.

An jniportant point made by Hodgetlts
is that teachers do not use the freedom
they have. Canadian stucies would be
br mediately improved if teachers
showed more initiative. At the most
tulimentary level, for example, there
terms little excuse for the overwhelm.
iry; lack of bulletin board displays.
Novertheless, it is easy to blame the
eachers and MHodgells is entirely right
to lay the chicf responsibility for the
defciencies of Canadian studies al the
doots of our universities.

A major conclution of his study is tLat
«ll the weaknesses he cbsenved in the
schools are found in the higher institu-
tions. Et is a nolorious fact that teach-
ers tend Lo teach a3 they have been
taught. It is clear that faculties of
education and arts alike are equally to
blame for perpeluating text- and
bench-bound teaching.

" ne former do little ot nothing to train
teaciers in discussion techniques. The
various Inquity, reflective thinking and
analytical models developed in the
United States by Cliver, Shaver, Fen-
ton, Massialas, Taba. Metcalf and
others need te be mch better known
in out universities, InKhding depart.
ments of history which ate usually
complelely ignorant of techniques that
could preatly enliven theic own course
presentations.  Hodgelts may be quite
tight to have reservations about the
wholesale impot'ation of Us. social
studies projects, bt he should recog-
nize much mote than he does the value
of many teaching lechniques developed
in these same projects

He found that faculties of education
genenaily  neghect any  phiksophical
appecach to subject-mattet while wast.
ing time on fussy methodology  An
indisctiminate obeisente to the vidlors
of change ococurs at the expense of
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attention to the forces of permanence,
stability and continuity in society. It
is prematureiy assumed that nation-
states have outlived their usefulness and
that teaching should concentrale exclu-
sively on citizenship In the world com-
munily. A false dualism is set up
between Jomestic lssues and foreign
affales. The social conlext of educalion
is neglected. Political education s
likewise neglected In the training of
teachers.
The academic historfans in the faculties
of atts who were surveyed relied over-
whelmingly on textbook and lecture
methods. Where they did not purvey
a set view of the Canadian past, devoid
of any altention to historiography, their
teachlng was often dominated by a
corrosive skepticlsm or relativism that
must reinforce the mindless liberatism
of many teathers. A kind of rigid
scholasticism vas accompanied by a dlis-
dain for the xhools and for the prob-
lems of teachers, if not for teacling
itsell.
School administrations also bear some
tesponsibility for the state of Canadian
studies, Nearly half the principal teach.
ers interviewed showed fitile [nterest
in supporting the field. A large pre-
portion indicated frankly that they did
not consider Cana¥ian studies impor-
tanl.  The eflorts of inspectors and
consultants focus on the trivial, on wuch
questions, for example, as the best
colour of chalk to use in blackboard
sketches.
What solutions dces Hodgells pro-
pose? Thete is an obvious need for
better training of teachers at both the
preservice and in-secvice fevels. His
chiet recommendation, however, s
that a Cunadian Studies Consortium
be established as an interprovincial but
politically independent ofganization
with s initial impelus coming from
the Council of Ministers of Education.
1t should consist of a matisnal executive
committee 10 terve a3 a daia tank and
a thearing house fot the activities of
several teplonal ocentres  exclusively
concerned with the development and
distritution of Canadisn studies ma-
terials and teaching strategies. Final
decisions tegarding the selection and
use of the materiths should ret with
exch nce. The executive commit-
tee would function, via the regional
centres, in coopetation with depati-
ments of education, school boards,
teachers' organitations, fecullies of
education, umiversities and interesied
lay groupe.
Hodgetts' chaflenge has akeady been
taken up by (the Ontario Institwte for
Stodies in Bducation which has re-
cently established o Femidility and
Planning Committee for a Canadian
Srudies Programme. Hit report B
"0 wed a3 a btasis for discwssions
ERIC
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willi various interested [ndividuals and
groups in the 10 provinces to consider
the cstablishment of a network of
project-centres across Canada lo per-
form the funciions suggested for the
proposed Canadlan Studies Consortium.

In conclusion, it may be noted that |
have pgenerally reviewed Hodgeus'
report wilhin the context of his assump-
tions about what Canadian studies
should be. Many readers will reject
outright the nationalist bias on which
these assumplions seem 10 rest. Othens
will feel that his definition of Cana-
Jianism provides ample scope for their
own Interpretation of how Canadian
studies should be laughl. In fairness
to both these views (and to Hodgeits
himself), his definition of Canadianism
should be stated here:

(The] basic premise Iy that, within the
almost limitless diversity of our open,
pturalistic society, Canada Is vnique for
al least one very imporiarl reason. It is
diflerent from all olher political commu.
nities because of the particular set of
problems its people face al any given
time, These problems have grown out
of the history of Canada; the passage of
rime will bring changes in their scope and
inlensity. Many of them are shared with
olher industrialized countries; some are
shared with all mankind. Bol otbers ate
singulatly Canadian and ihe realization
of this fact Melps to give us, however
vaguely, a sense of uniqueness, A sense
of belonging. By continuing o live in
Canada, we {acitly apree (0 face these
difficulties and to participale (n or at beast
to accent their solution. The eatent to
which Canadians are aware of their iden-
tity depends on Lhe Jepih of their undee-
stusding of these problems.

The trouble with this unexceptionable
statement. is whal it seems 10 mean
8} Hodgetis interprets it throughet
the repotl.  Many who, like mysell,
consider themselves good Canadians
will hope that we cortinve to Tack a
national purpose. They are likely to
fee), with Bruce Hutchison, that our
‘dumd Canadianism’ v one of out
assety and thal we should view with
suspicion any eftort to meke it explicit.
They may hr:otesnt‘?'nlhon ;hmcme
occasions when ish-speaking Cana.
dians have identified passionately with
theie ttadiion, it has wmually beea an
expression of thelt consideradle un-
charitable impulses. Can the divensity
of the tolal Canadian Iradition cesult
in anything bt s strong regionslism?
It is oke of several paradoxes in Hed-
peity’ ion that the schools are

of reinforcing regivnalism
while at the same time teaching a DMand
consemus.
The Sharply oppoeed views of out
history' that Hodgetts obsetved in (ke
classtooms of the two cultures are
sutely more & tymplom than & cawme
of the enticely differert value systems.”
These systeim are an inevitable owt-
growth of 1the traditions and historical

experience of each group. From them
arise the forces of what the psycholo-
gist, J. M. Stephens, has called ‘spon-
taneous schooling' — the obscure,
unconscious but powerful constellation
of molivations and disposilions with
which the child enters the classroom,
The recent improvement in English.
speaking attitudes towards French-
Canadiay aspirations probably owes
little or nothing to our schools. On the
contrery, this Improvement is likely to
msake our classtoom efforts to reduce
the value conflict more possible and
meaningful.

When Hodgetts tells us, in alarm, thal
the political cynicism he found refiects
the fact that ‘the federal gavernment is
in deep trouble with a great maay
young Canadians,’ he s only saying
that our youth shiares, with their par-
ents, ‘the distemper of our times' -—
vith much good reason. many of us
would add. It is oo early 10 know
whether the events of june 25 will alfay
our cynicism, bii the unprecedented
interest in politics in 1968, the excite-
ment of Expe in 1967, the publishing
output of Canadiana of all kinds sug-
gest that there it much less apathy
about our nalional affairs than Hod-
geits supposes,

A final viord about 1the methodoloy
of this study so far as it can be inferred
from teading the tepatt.  Possidly the
real cynicisn of the students wae . .
ditected a1 the naiveté of an investi-
gator who could take so seriously the
finding that 28 per cenl of them ex.
pressed & lck of pride in Canada®*
past.  Altitudes are nolorioanly diffi-
cult to measure and il seems highly
questionadle that the design and
methodology of this siudy make this
conclusion, and many others, either
significant ot surptising.

Hodgelts deliberately chose 1o present
a ‘highly personalized’ report thal
makes a hard-hitting impact on (he
reader. This would not have been
diminished by a greater sophistication
in oblaining and treating his data.
There is no evidence that Hodgetts is
awire of the lterature on atlitwde and
pemm:{ studies or of various tech-
niques analyzing classroom sater-
action that are now emerging in educa-
ol research,

Maybe he should have used the ex-
pettise of the Ontatio Institute for
§t:!i« in Education ecartier 1han he
Howevet, 1his remains 2 landmark
teport and the above cavesr does not
reduce the force of its conchusions thal
Canadian studies, as viewrd here, ate
in & dismal state in oot schools. No
disapreement with Hodpetts' Wbas o¢
methcd will prevent every self-recpect.
ing texcher from hoping that something
drastic Wil e done aboat .
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